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IBSTBACT 

In experisental student^to^stodent tutoring prcgcas 
established at California State OnlTersitj is discussed in this 
article. The tutors receive academic credit rather than ioney for 
their services. The tutor's responsibilities require: (1) contact 
hours vith the tutees; (2) tutorial preparations; (3) consultation 
with course instructors; (4) reporting, analysis, and evalnaticn of 
the tutorial experiences; and (5) participation in an all-^university 
orientation and evaluation progras for tutors. The author explains 
hov this progras differs .£ros student, teacher and sinoritT^Ccup 
tutoring prdgraiiSt ifiL) 
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ABSTRACT 

As stated ir the Conference ahnouncejp.ent, P.S.T. 
requires tutors, who are usually ejcod students 
who have previously taken the course. Funds are 
not always available for tutors. The solution 
may be found in "payincr" the tutors in earned 
academic credit tan#ards their de^^ree. The 
pedagogic £ind administrative rationale of this 
^ system as established at my university is 
outlined in ^ 'brief paper. * \ 



U.S. OyrART«MIMT 0^ Nt AI.TN. 
COUCATIOM A WMIL^AIIK 
MATIOMAL tUSTII'UTf 

THIS DOCUHMEWT HAS "f^^i 

OMceo EXACTLY AS «iicKiveo »-«0*A 

THC ?ettSOM on OHftAWI tA^ION 0«lOljr 
ATmft IT POI»lT5 OF Vli*» 0« OriWlONS 
STATCO OO f#OT MCCCStlAditV •t'"^. 
S€NTOrFlClAI.WATlO»iALIf<STlTUT«0f 
EDUCATION POSITION 0» POLICY 



My brief contribution to this conference on sharing 

information and exncriences about nersonalized instruction deals 

■ % 

with an aonarently minor, yet crucial, aspect: how can we offer 
nersonalized, that is, individual, face-to-face verbal encounters 
with students if we do not have the money to pay the persons who 
will meet with them? ^ . * 

^' There are many definitions of personalized instruction, but 
one common inpxedient on vli ich all seem to apree is the need for 
t Jtors, whether they are called tutors, para -professionals, 
facilitatOTj; teacher aides, proctors, ressource persons from the 
community, or what have yov. 

The flyer for this confer(*nce emphasises the "Importance of 
tutors by stating that in P.Si-I, "the students are pT*ovided with 
tutors, (who are usually good students who have previously taken 
-the course). The tutors use the cWss time usually spent in 
lecturing to answer questions from students and to correct 
proficiency examinations." • 
At ether* institutions, such as The University of California, 
the problem is rejolved easily enough: teaching assist|a^Cv. 
become the tutors anjJ th^lr schedule for individual consultation 

is arranged as.tp have'at least one tutor available hour 

■■ '* "»* ' ' l^^s - 

of the working day f 03? the student who wants to discuss his >■ 

».^V^r-. . . . ^ : ^ 



problems, take iin «X9Pa or just plain be encouraged. 
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tr high 9Ctho04^9* ti^o^year Colleges^, and at ay own State 

ERIC . .-^^te:!..^ 
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University the situativon ig rariically different. Tn anticipation 
of the need to individualize learn injy with the help of tutors, T 
initiated two years a^^o a proprran of "Student -to-Student 
Tutorials'* whereby we ''pay" our tutors in academic credits Instead 
of money. The prop^am received the enthusiastic support of our 
T)ean for Academic ^lannin^, was accented by the campus-wide 
Curricuium Committee^ and aporoved by the Faculty Council. It now 
bears an all-campus number (.lust like Independent Study) but the 
Denartment prefaces the number by its own designation "in order to 
receive the. fin&ncial benefit derived from enrollihent. 

As the course description below, in our catalog, shows, the 
"Student -to-Student Tutorials 196 and h96" should not be confused 
with university students who ^o as tutors to neighboring hi^h 
schools and earn field-practice credit towards^ their teaching 
credential; nor should they be confused witli university students 

who tutor (voluntarily or for pay) culturally deprived minority 

■\ 

groups on campus. Each system has its ^Gwn raison d'etre and its 

\ ■ 
\ 

unique features: n 
STT1DENT-T0-STITDENT T^TOIAIS 1^6 and 496 

The university has begun a program of experimentation 
with and develojf^ent of ••student-to-student tutor ifci Is •" 
One of the fastest and profotndest ways to learn is to 
teach o The ***5tudent-to-student tutorial" will provide 
a forfnal way to encourage students to learn through 



Il 
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teachings Tt will expand s-'-anif leant ly the opnortunitiea 



for sturi'^nts to have meanlnr ful experiences as teachers. 



At the same time, It greatly will increase the amoxint 



of tutoring available and will extend tutoring to all 



of the kinds of stuoentrs w'no need and want tutorial i , ^ 

assistance. - , r'. ; 

Students electing to be tutors not only will increase^v^.. tS^. , V 

' k ' 

their masterv of particular suhject matters but also will 

' ■ t' 

have practice in developing their caramjinication, ' 

cooperation and interpersonal relationship skills. Most v 

> 

important adult roles and jobs aIqo involve a teaching ' " • 

dimension and the tutorial experience will provide . * 

opportuT/itles to develop awareness of teaching problems 

and cor/inetence in teac]iing techniques e 

Each department will decide whether or not it wishes to 



offer this course. Departments choosii^g to offer the 



student-to-student tutorial course will follow the rules 



units of credit can be given for each course* 



listed in the following course description* 



The course niunber will be i96 or Ii96, and one to three 




Prerequlsitaib t A 3«0 or moire grade-point average afid-or 




delve more carefully and thoroughly into the inateriala 

presented in this soecific course. One to three students 

wav he tutored by the t^u'tof unless the instructor decides 

that special circuinstances warrant increasing the usual 

maximuTn of three tutees. Three- hours of work, are I 

expected for each unit of credit, and th^ work may include, 

apart from contact hours with tutees, such other activities 

as: tutorial preparations; consulting with instructors; 

reporting, analysis and evaluation of the tutorial 

experiences; and participation in an all-txftiversity 

orientation and evaluation program for tutors. A maximum 

of three units can be taken each SQiTregter and nine units of 

any combination of I96 and h96 for an undergraduate prorram. 

• *. « 

This course must be iaken as an elective and not counted 
* ■ 

^toward general education, ^ma'ior or minor requirements. The 
course can he taken' bfi; a credit-no crjedit basis by thp tutor. 
Requests for tutors must be initiated by tutees and can be 
initiated ujJ^n^il the official university date for dropriing 
a class with -a W. T\ators electing to respond' to such requests 
will receive credits^t the end of the seniest^er and can 
register in the coxzrse until the official xmiversity date for 
dropping a class with a W» . Both tutors and tuteels must 
submit written reports analyses and evaltiaiims of their 

* 



shared tutof^l;experjlence, and*b6t,h must participate in an 

^ J**-- 'r^i2^i...v' .... V ;.. 
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all-university orientation pronjram as well as, in any 

4 

conferences or critiques 'that the instructor of the course 
may require. Further informrjtion can be obtained from the 
deoartPient in which the student is interested in "student- 
to-student tutorials*" 

Jest you miRht be led to believe that economics is the 
only reason irt^y 'fe nay our tutors in academic credit rather thrn 
in cash, mav T saV^h^. the tutors fully efeim their academic 
rew<irds« The nedapogic rationale for the Student-to-Student 
Tutorials is that the tutor stands to profit acadeinically as much 
as the tutee. Tt is truly a symbiotic relationship, mutually . 
acivsirititf^^ -to both tutee and tutor. Although there is no hard 
research yet available prove this point, I believe that as 
teachers we know it to be an almost self-evident truth that there 
is perhaps no more efficient way to learn than to tel^ch. 
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Footnote: . ^ ' ' - ' ' 

1. At the conference I lleamed about a similar sj^tem in the English 

Department of thfJ (two-year) American River College, Sacrament * 

' ' . • ■' ' ■ , ■ ' ■ ! • 

California, pesignei l^ Helen Mills, the "teacher aides" earn from 

2 to h tmits (^iitorlnflf to like Sentence kfriting and _ 

Developmental' B)B(idtiS-^"^fe^ refflster as'tutors under English h6, 



